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Affordable Learning Georgia Grants Collections are intended to provide 
faculty with the frameworks to quickly implement or revise the same 
materials as a Textbook Transformation Grants team, along with the aims 
and lessons learned from project teams during the implementation 
process.  
 
Each collection contains the following materials: 
 
 Linked Syllabus  
o The syllabus should provide the framework for both direct 
implementation of the grant team’s selected and created 
materials and the adaptation/transformation of these 
materials.  
 Initial Proposal 
o The initial proposal describes the grant project’s aims in detail. 
 Final Report 
o The final report describes the outcomes of the project and any 
lessons learned.  
 
 
 
Unless otherwise indicated, all Grants Collection materials are licensed 
under a Creative Commons Attribution 4.0 International License.  
Initial Proposal
Application Details
Manage Application: ALG Textbook Transformation Grants Round Five
Team Members (Name, Title, Department, Institutions if different, and email address for
each. Include the applicant in this list.):
 
Mr. Matthew Hipps, Associate Professor, Political Science; Director, First Year Experience
Program, Dalton State College, mhipps@daltonstate.edu 
 
Dr. Ken Ellinger, Associate Professor, Political Science, Dalton State College,
kellinger@daltonstate.edu 
 
 
Sponsor, (Name, Title, Department, Institution):
 
Dr. Andy Meyer, Interim Vice President for Academic Affairs, Dalton State College 
 
Dr. Michael Hoff, Chair, Social Sciences Division, Dalton State College 
 
 
Course Names, Course Numbers, and Semesters Offered:
Award Cycle: Round 5
Internal Submission
Deadline:
Tuesday, December 15, 2015
Application Title: 218
Submitter First Name: Matthew
Submitter Last Name: Hipps
Submitter Title: Associate Professor, Political Science
Submitter Email Address: mhipps@daltonstate.edu
Submitter Phone Number: 706-272-2676
Submitter Campus Role: Proposal Investigator (Primary or additional)
Applicant First Name: Ken
Applicant Last Name: Ellinger
Co-Applicant Name(s): Matthew Hipps
Applicant Email Address: kellinger@daltonstate.edu
Applicant Phone Number: 706-272-2677
Primary Appointment Title: Associate Professor, Political Science
Institution Name(s): Dalton State College
Proposal Title: 218
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American Government 
 
POLS 1101 
 
Offered in Fall, Spring and Summer Semesters 
 
 
Project Goals:
 
The purpose of the proposed project is to develop appropriate no-cost-to-student
materials(NCTSM) for an American Government course without compromising the rigor of the
current course format. DSC currently offers an average of 18 sections of POLS 1101 each fall
Final Semester of
Instruction (This is your
final semester of the
project):
Spring 2017
Average Number of
Students per Course
Section:
41
Number of Course
Sections Affected by
Implementation in
Academic Year:
16
Total Number of Students
Affected by Implementation
in Academic Year:
663
List the original course
materials for students
(including title, whether
optional or required, & cost
for each item):
Professor Hipps
Democracy, ISBN: 9781259694936, $117.50
(new). The book is REQUIRED.
Professor Ellinger
American Government (online text),
Cengage Learning, $60.47. The book is
REQUIRED.
Proposal Categories: No-Cost-to-Students Learning Materials
Requested Amount of
Funding:
$10, 800
Original per Student Cost: $88.99  (This is the numerical average cost
of Professor Ellinger and Professor Hipps
current American Government Textbooks)
Post-Proposal Projected
Student Cost:
$0.00
Projected Per Student
Savings:
$88.99 ($59,000.37 total savings to students)
Plan for Hosting Materials: D2L
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semester, 15 sections each spring semester, and 4 sections in each summer term. With an
average of 34 students for all POLS 1101 sections in the 6 semesters of calendar years 2014
and 2015, DSC taught an average of 612 students per fall semester, 510 students per spring
semester, and 128 students per summer term for a grand total of 1,250 POLS 1101 students
per year. [Note: The applicants teach approximately 50% of students enrolled during the
academic year, making transformation at scale a true possibility if this proposal works as
expected]. All POLS 1101 instructors currently use different textbooks, but if our project is
successful all instructors in the Fall of 2016 and beyond will have the option to use the same
NCTSMs that are adopted by this proposal. So, this implementation could ultimately affect as
many as 1,250 students per year. 
 
Dalton State College prides itself on being one of the most affordable colleges in the United
States, but this promise of affordability seems contradictory when students are having to
spend hundreds of dollars on textbooks each semester. Our intent is to provide students relief
from worrying about the cost of course materials and instead enable them to focus on their
educational goals. 
 
We intend to assess both student performance and student satisfaction using open
educational resource (OER) learning materials compared to traditional textbooks. We will look
at performance in terms of actual student grades as well as DFW rates. We will collect data on
student satisfaction and experience with the materials by administering surveys both before
the course begins (to measure initial perceptions) and after the course has ended (to measure
perceptions after having used the OER materials). If we find that students are satisfied and
performance is at least comparable to past semesters when traditional textbooks have been
used, we will continue to implement OER materials in future semesters so that impact goes
beyond what is proposed for this grant. 
 
 
Statement of Transformation:
 
This project involves replacing the currently-required POLS 1101 textbooks with NCTSMs in
the 17 sections of POLS 1101 that will be taught by Professors Ken Ellinger and Matthew
Hipps during the 2016-17 academic year. POLS 1101 is a general education requirement and
thus a graduation requirement for all Associate's and Bachelor's degree students in the
University System of Georgia (USG). As such, this textbook transformation proposal has the
potential to impact thousands of students at DSC. At the very least, the change to NCSTMs
from this proposed grant will positively impact the approximately 675 students who will be
taught by Professors Ellinger and Hipps in the 2016-17 academic year. 
 
Many of our students fall in the lowest level of socioeconomic status in the University system,
so the high cost of traditional textbooks has been a source of contention within our student
population for the last several years. In fact, more and more students are choosing not to
purchase a textbook (which statistics and anecdotal evidence show decreases their chances
of successfully completing the course). In addition, they are missing out on valuable course
material and exam preparation materials. 
 
Given that the average cost of the current textbooks used by Professors Ellinger and Hipps is
$88.98 (new) at the campus bookstore, the textbook cost savings that our approximately 675
students would see during the two-semester duration of this project would be more than
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$59,000. In addition, if successfully implemented, this proposal has the potential to transform
the way that American Government is taught on the Dalton State Campus. The savings would
continue in all subsequent years that the open educational resources were used. In addition,
based on the fact that Professors Ellinger and Hipps teach approximately 50% of the students
enrolled in POLS 1101, there is the potential that the remaining instructors would adopt these
available resources resulting in a potential savings for students of over $110,000.00 during the
2016-2017 academic year. [Note: This transformation at scale would occur after the applicants
had analyzed student satisfaction data and made a recommendation to the Political Science
faculty for department wide implementation]. 
 
The stakeholders affected by this transformation include the students enrolled in the no-cost-
to-student courses, the faculty members involved in the project, the Division of Social
Sciences, as well as the college in general. Each of these entities would be affected because if
students are more engaged because of greater access to materials, instructors will be able to
teach more effectively, and the division and college will see greater student retention. In
addition, we believe that political science (along with other departments that have adopted
OERs) could help usher in an era of open educational resources in the Social Sciences (and in
the college at large). 
 
  
 
 
Transformation Action Plan:
 
Identify and review available OER materials for American Government. The specific focus
will be on MIT's Open Educational Resources for Political Science. The applicants would
work to adapt existing course materials (utilizing information from various courses) and
create new materials. 
Revise and/or customize these resources to fit with current course learning objectives. 
Revise course syllabus, lectures, and in-class presentational materials based on selected
materials. 
Revise assignments, activities, and assessments to align with the new course goals. 
Create surveys to assess student usage of electronic materials, course satisfaction, and their
experience with traditional versus OER materials. 
Implement materials and collect data in Fall 2016 and Spring 2017. 
Analyze data relevant to proposed project. 
Prepare final report. 
 
Both team members will contribute to the above activities as well as teach multiple sections of
POLS 1101 in the Fall 2016 and Spring 2017 semesters. 
 
Access to the chosen materials will be provided through the D2L course management system
as well as made accessible on a public LibGuide created by the applicants in conjunction with
our campus library staff. 
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Timeline:
 
Proposed Dates for Action Plan 
 
February 8, 2016: Training: In Person Meeting to Initiate Project 
 
February 15- April 30, 2016 
 
Conduct Literature Review and Resource Material Examination 
Write IRB Application 
Begin a comprehensive review of available OER materials beginning with MIT Open
Courseware materials 
Submit IRB materials for research project approval. 
 
May 1-June 1, 2016 
Quantitative & Qualitative
Measures:
QUANTITATIVE MEASURES--
* Comparative assessment of composite
scores from both "traditional textbook"
courses vs. No-Cost-to-Student Materials
(NCTSM) to determine whether significant
differences exist based on the type of course
material used by the instructor.
* Comparative assessment of performance
on specific exam questions, DFW rates and
final grades using NCTSMs versus rates and
grades for the same instructors from
previous semesters in order to determine
whether significant differences exist.
* Comparative assessment of pre/post
course survey composite scores from
students enrolled in courses utilizing
NCTSMs to determine whether students’
attitudes towards NCTSMs and/or courses
utilizing NCTSMs have changed throughout
the semester.
QUALITATIVE MEASURES--
* Several items on the student surveys will
allow students to provide free-response
feedback regarding the NCTSMs. These
data will be compiled in order to ascertain
students overall impression of the NCTSMs
versus a traditional textbook.
* Focus groups with students enrolled in
POLS 1101 in both OER and non-OER
sections.
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Revise/Customize chosen OER textbook materials 
Begin course redesign (including syllabi, lectures, activities and assessments) 
Develop course surveys to assess student satisfaction of course and materials. 
 
June-July 2016 
 
Create template course page on D2L and Libguides 
Finish selection of OER learning materials and course design 
Completion of Status Report 
 
August 2016 
 
Administer pre-course survey on first day of Fall 2016 classes to assess student usage of
electronic materials and perceptions of traditional textbooks versus OER learning materials. 
Implement the OER learning materials for POLS 1101 
 
December 2016 
 
Administer post-course survey on the last day of Fall 2016 classes. 
Gather student data on final grades, assessment grades and DFW rates for instructors using
OER's. 
Begin data analysis comparing Fall 2016 student performance to past semesters. 
 
January 2017 
 
Administer pre-course survey on the first day of Spring 2017 classes to assess student
usage of electronic materials and perceptions of traditional textbooks versus OER learning
materials. 
Implement OER learning materials for POLS 1101. 
 
May 2017  
 
Work on data analysis comparing Spring 2017 data with both the Fall 2016 data (the first
semester using OER materials) as well as the Spring 2016 data (the last semester using a
traditional textbook). 
Prepare final report 
 
 
Budget:
 
Personnel 
 
Dr. Ken Ellinger and Mr. Matthew Hipps 
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 $10,000: ($5,000/per team member)- for salary for redesign of course materials, creation of
surveys, implementation of course materials, data collection, data analysis, and preparation for
final report. 
 
 
$800:($400/per team member)- for travel expenses and for each team member to attend
training sessions and expenses related to professional development and consultation). 
 
 
Sustainability Plan:
 
POLS 1101 is a general education course and a required course for University System of
Georgia graduates with Associates and Bachelors degrees. This course is offered on average
37 times each year and it is offered every fall, spring, and summer semesters. Professor Hipps
and I will commit to adopting the materials in the Fall of 2016 and Spring of 2017with the
option to adopt also available for other instructors of POLS 1101. If we find that these
NCTSMs are just as effective (or hopefully even more effective!) than the current textbook, we
will obviously continue to use these materials going forward. We would also expect to continue
to add new material in future semesters to further improve the course content. If this project is
successful, we will share these materials with all of the POLS 1101 instructors to implement in
all sections. If that were to happen, this could grant could impact about 1,250 students per
academic year--with a total savings to students of over $110,000.00 per year. 
 
Furthermore, if effective in POLS 1101, we would consider adopting OER learning materials
for additional political science courses we teach such as POLS 2201 (State and Local
Government) and POLS 3100 (Constitutional Law, Civil Rights, and Civil Liberties). These
courses are electives and attract students from the general student population, but they are
especially popular with students pursuing the Bachelor's Degree in Criminal Justice at DSC.
We will also enthusiastically share our findings with other faculty across campus who may be
contemplating adopting NCTSMs for some of their courses. If enough courses offered these
types of resources, this could improve student retention rates because students would have to
worry less about being able to afford required textbooks and could instead focus on their
educational goals. 
 
We plan on updating these course materials as needed, ensuring that resources stay up-to-
date and relevant to the course. We will also update the D2L and LibGuide websites by adding
new materials as they become available. 
 
 
7 of 15
8 of 15
9 of 15
Affordable Learning Georgia Textbook Transformation Grants
Rounds Three, Four, and Five
For Implementations Beginning Summer Semester 2015 
 Running Through Spring Semester 2017
Proposal Form and Narrative 
Submitter Name
Matthew Hipps
Submitter Title
Associate Professor of Political Science
Submitter Email
mhipps@daltonstate.edu
Submitter Phone Number
706-272-2676
Submitter Campus Role
Proposal Investigator 
Applicant Name
Kenneth Ellinger, Team Lead 
Applicant Email
kellinger@daltonstate.edu
Applicant Phone Number
706-272-2677
Primary Appointment Title
Associate Professor of Political Science
Institution Name(s)
Dalton State College 
Team Members
Mr. Matthew Hipps, Associate Professor, Political Science; Director, First Year 
Experience Program, Dalton State College, mhipps@daltonstate.edu
Dr. Ken Ellinger, Associate Professor, Political Science, Dalton State College, 
kellinger@daltonstate.edu
Sponsor, Title, Department, Institution
Dr. Andy Meyer, Interim Vice President for Academic Affairs, Dalton State 
College
Dr. Michael Hoff, Chair, Social Sciences Division, Dalton State College
Proposal Title
Reimagining American Government: Utilizing OERs in the Teaching of American 
Government
Course Names, Course Numbers and Semesters Offered 
American Government
POLS 1101
Offered in Fall, Spring and Summer Semesters
Final Semester of Instruction
Spring 2017
Average Number of Students Per Course Section
41
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Number of Course Sections Affected by Implementation in Academic Year 
16
Total Number of Students Affected by Implementation in Academic Year 
663
Award Category 
No-Cost-to-Students Learning Materials
List the original course materials for students (including title, whether 
optional or required, & cost for each item)
Professor Hipps
Democracy, ISBN: 9781259694936, $117.50 (new). The book is REQUIRED.
Professor Ellinger
American Government (online text), Cengage Learning, $60.47. The book is 
REQUIRED.
Original Per Student Cost
Professor Hipps- $29,200.00 
Professor Ellinger- $ 29,800.00
Post-Proposal Projected Per Student Cost
$0.00 (No Cost to Students)
Projected Per Student Savings
$88.99 Per Student ($88.99 is the numerical average of Professor Ellinger and 
Professor Hipps current American Government textbooks). 
($59,000.37 total savings to students)
Plan for Hosting Materials 
D2L
LibGuides
Requested Amount of Funding
$10,800.00 
NARRATIVE
1.1 PROJECT GOALS
The purpose of the proposed project is to develop appropriate no-cost-to-student
materials(NCTSM) for an American Government course without compromising the 
rigor of the current course format. DSC currently offers an average of 18 
sections of POLS 1101 each fall semester, 15 sections each spring semester, and 
4 sections in each summer term. With an average of 34 students for all POLS 1101
sections in the 6 semesters of calendar years 2014 and 2015, DSC taught an 
average of 612 students per fall semester, 510 students per spring semester, and
128 students per summer term for a grand total of 1,250 POLS 1101 students per 
year. [Note: The applicants teach approximately 50% of students enrolled during 
the academic year, making transformation at scale a true possibility if this 
proposal works as expected]. All POLS 1101 instructors currently use different 
textbooks, but if our project is successful all instructors in the Fall of 2016 
and beyond will have the option to use the same NCTSMs that are adopted by this 
proposal. So, this implementation could ultimately affect as many as 1,250 
students per year.
Dalton State College prides itself on being one of the most affordable colleges 
in the United States, but this promise of affordability seems contradictory when
students are having to spend hundreds of dollars on textbooks each semester. Our
intent is to provide students relief from worrying about the cost of course 
materials and instead enable them to focus on their educational goals.
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We intend to assess both student performance and student satisfaction using open
educational resource (OER) learning materials compared to traditional textbooks.
We will look at performance in terms of actual student grades as well as DFW 
rates. We will collect data on student satisfaction and experience with the 
materials by administering surveys both before the course begins (to measure 
initial perceptions) and after the course has ended (to measure perceptions 
after having used the OER materials). If we find that students are satisfied and
performance is at least comparable to past semesters when traditional textbooks 
have been used, we will continue to implement OER materials in future semesters 
so that impact goes beyond what is proposed for this grant.
1.2 STATEMENT OF TRANSFORMATION
This project involves replacing the currently-required POLS 1101 textbooks with 
NCTSMs in the 17 sections of POLS 1101 that will be taught by Professors Ken 
Ellinger and Matthew Hipps during the 2016-17 academic year. POLS 1101 is a 
general education requirement and thus a graduation requirement for all 
Associate's and Bachelor's degree students in the University System of Georgia 
(USG). As such, this textbook transformation proposal has the potential to 
impact thousands of students at DSC. At the very least, the change to NCSTMs 
from this proposed grant will positively impact the approximately 675 students 
who will be taught by Professors Ellinger and Hipps in the 2016-17 academic 
year.
Many of our students fall in the lowest level of socioeconomic status in the 
University system, so the high cost of traditional textbooks has been a source 
of contention within our student population for the last several years. In fact,
more and more students are choosing not to purchase a textbook (which statistics
and anecdotal evidence show decreases their chances of successfully completing 
the course). In addition, they are missing out on valuable course material and 
exam preparation materials.
Given that the average cost of the current textbooks used by Professors Ellinger
and Hipps is $88.98 (new) at the campus bookstore, the textbook cost savings 
that our approximately 675 students would see during the two-semester duration 
of this project would be more than $59,000. In addition, if successfully 
implemented, this proposal has the potential to transform the way that American 
Government is taught on the Dalton State Campus. The savings would continue in 
all subsequent years that the open educational resources were used. In addition,
based on the fact that Professors Ellinger and Hipps teach approximately 50% of 
the students enrolled in POLS 1101, there is the potential that the remaining 
instructors would adopt these available resources resulting in a potential 
savings for students of over $110,000.00 during the 2016-2017 academic year. 
[Note: This transformation at scale would occur after the applicants had 
analyzed student satisfaction data and made a recommendation to the Political 
Science faculty for department wide implementation].
The stakeholders affected by this transformation include the students enrolled 
in the no-cost-to-student courses, the faculty members involved in the project, 
the Division of Social Sciences, as well as the college in general. Each of 
these entities would be affected because if students are more engaged because of
greater access to materials, instructors will be able to teach more effectively,
and the division and college will see greater student retention. In addition, we
believe that political science (along with other departments that have adopted 
OERs) could help usher in an era of open educational resources in the Social 
Sciences (and in the college at large).
1.3 TRANSFORMATION ACTION PLAN
Identify and review available OER materials for American Government. The 
specific focus will be on MIT's Open Educational Resources for Political 
Science. The applicants would work to adapt existing course materials (utilizing
information from various courses) and create new materials.
12 of 15
Revise and/or customize these resources to fit with current course learning 
objectives.
Revise course syllabus, lectures, and in-class presentational materials based on
selected materials.
Revise assignments, activities, and assessments to align with the new course 
goals.
Create surveys to assess student usage of electronic materials, course 
satisfaction, and their experience with traditional versus OER materials.
Implement materials and collect data in Fall 2016 and Spring 2017.
Analyze data relevant to proposed project.
Prepare final report.
Both team members will contribute to the above activities as well as teach 
multiple sections of POLS 1101 in the Fall 2016 and Spring 2017 semesters.
Access to the chosen materials will be provided through the D2L course 
management system as well as made accessible on a public LibGuide created by the
applicants in conjunction with our campus library staff.
1.4 QUANTITATIVE AND QUALITATIVE MEASURES
Quantitative Measures
Comparative assessment of composite scores from both "traditional textbook" 
courses vs. No-Cost-to-Student Materials (NCTSM) to determine whether 
significant differences exist based on the type of course material used by the 
instructor.
Comparative assessment of performance on specific exam questions, DFW rates and 
final grades using NCTSMs versus rates and grades for the same instructors from 
previous semesters in order to determine whether significant differences exist.
Comparative assessment of pre/post course survey composite scores from students 
enrolled in courses utilizing NCTSMs to determine whether students attitudes 
towards NCTSMs and/or courses utilizing NCTSMs have changed throughout the 
semester.
Qualitative Measures
Several items on the student surveys will allow students to provide free-
response feedback regarding the NCTSMs. These data will be compiled in order to 
ascertain students overall impression of the NCTSMs versus a traditional 
textbook.
Focus groups with students enrolled in POLS 1101 in both OER and non-OER 
sections.
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1.5 TIMELINE
Proposed Dates for Action Plan
February 8, 2016
Training: In Person Meeting to Initiate Project
February 15- April 30, 2016
Conduct Literature Review and Resource Material Examination
Write IRB Application
Begin a comprehensive review of available OER materials beginning with MIT Open 
Courseware materials
Submit IRB materials for research project approval.
May-June 2016
Revise/Customize chosen OER textbook materials
Begin course redesign (including syllabi, lectures, activities and assessments)
Develop course surveys to assess student satisfaction of course and materials.
June-July 2016
Create template course page on D2L and Libguides
Finish selection of OER learning materials and course design
Completion of Status Report
August 2016
Administer pre-course survey on first day of Fall 2016 classes to assess student
usage of electronic materials and perceptions of traditional textbooks versus 
OER learning materials.
Implement the OER learning materials for POLS 1101
December 2016
Administer post-course survey on the last day of Fall 2016 classes.
Gather student data on final grades, assessment grades and DFW rates for 
instructors using OERs.
Begin data analysis comparing Fall 2016 student performance to past semesters.
January 2017
Administer pre-course survey on the first day of Spring 2017 classes to assess 
student usage of electronic materials and perceptions of traditional textbooks 
versus OER learning materials.
Implement OER learning materials for POLS 1101.
May 2017
Work on data analysis comparing Spring 2017 data with both the Fall 2016 data 
(the first semester using OER materials) as well as the Spring 2016 data (the 
last semester using a traditional textbook).
Prepare final report
1.6 BUDGET
Personnel
Dr. Ken Ellinger and Mr. Matthew Hipps
$10,000: ($5,000/per team member)- for salary for redesign of course materials, 
creation of surveys, implementation of course materials, data collection, data 
analysis, and preparation for final report.
$800:($400/per team member)- for travel expenses and for each team member to 
attend training sessions and expenses related to professional development and 
consultation).
1.7 SUSTAINABILITY PLAN
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POLS 1101 is a general education course and a required course for University 
System of Georgia graduates with Associates and Bachelors degrees. This course 
is offered on average 37 times each year and it is offered every fall, spring, 
and summer semesters. Professor Hipps and I will commit to adopting the 
materials in the Fall of 2016 and Spring of 2017 with the option to adopt also 
available for other instructors of POLS 1101. If we find that these NCTSMs are 
just as effective (or hopefully even more effective!) than the current textbook,
we will obviously continue to use these materials going forward. We would also 
expect to continue to add new material in future semesters to further improve 
the course content. If this project is successful, we will share these materials
with all of the POLS 1101 instructors to implement in all sections. If that were
to happen, this grant could impact about 1,250 students per academic year--with 
a total savings to students of over $110,000.00 per year.
Furthermore, if effective in POLS 1101, we would consider adopting OER learning 
materials for additional political science courses we teach such as POLS 2201 
(State and Local Government) and POLS 3100 (Constitutional Law, Civil Rights, 
and Civil Liberties). These courses are electives and attract students from the 
general student population, but they are especially popular with students 
pursuing the Bachelor's Degree in Criminal Justice at DSC. We will also 
enthusiastically share our findings with other faculty across campus who may be 
contemplating adopting NCTSMs for some of their courses. If enough courses 
offered these types of resources, this could improve student retention rates 
because students would have to worry less about being able to afford required 
textbooks and could instead focus on their educational goals.
We plan on updating these course materials as needed, ensuring that resources 
stay up-to- date and relevant to the course. We will also update the D2L and 
LibGuide websites by adding new materials as they become available.
1.8 REFERENCES & ATTACHMENTS
Reference from Dr. Andy Meyer, Interim Vice President for Academic Affairs 
Reference from Dr. Michael Hoff, Chair, Social Sciences Deparment
15 of 15
Syllabus















Final Report
Affordable Learning Georgia Textbook Transformation Grants  
Final Report 
Date: May 26, 2017 
Grant Number: 218 
Institution Name(s): Dalton State College 
Team Members (Name, Title, Department, Institutions if different, and email address for 
each): Matthew Hipps, Associate Professor of Political Science, Department of Social Sciences, 
mhipps@daltonstate.edu; Ken Ellinger, Associate Professor of Political Science, Department 
of Social Sciences, kellinger@daltonstate.edu  
Project Lead: Matthew Hipps  
Course Name(s) and Course Numbers: American Government- POLS 1101 
Semester Project Began: Spring 2016 
Semester(s) of Implementation: Fall 2016-Spring 2017 
Average Number of Students Per Course Section: Hipps- 57 per section, Ellinger- 45 per 
section 
Number of Course Sections Affected by Implementation: 23 section 
Total Number of Students Affected by Implementation: Hipps- 1,107 students 
 
1.  Narrative 
A.  Describe the key outcomes, whether positive, negative, or interesting, of your project.  
Include: 
Transformation Experience 
The purpose of this project was to develop and implement no cost to student materials for 
students who were enrolled in American Government (POLS 1101). Dalton State College is a 
college that prides itself on affordability, but the cost of textbooks has become a real concern 
for students on our campus. This is exacerbated by the fact that many of our students fall into 
the lowest socioeconomic levels (as compared to their peers in the University System). As such, 
many had simply made the choice to stop purchasing textbooks as a solution to their financial 
woes. This makes it significantly more difficult to teach the courses as intended, and therefore 
students are missing out on critical information and resources that could help them to be more 
successful in this course. Our intent was to assist students enrolled in a required core course by 
alleviating the worry regarding the cost of their textbook. By providing the textbook, we hoped 
that we increase attendance, course completion and learning outcome success.  
We reviewed several different open textbook options, and we were both interested in an 
accessible textbook for students that would engage them in the material and would “meet 
them where they were” academically. As such, we ended up choosing two different textbooks 
(as we value different things in a textbook). Both Dr. Ellinger and myself will provide a brief 
narrative of our experiences in light of the specific textbooks that we used in our individual 
classes.  
Professor Matthew Hipps- American Government by Timothy O. Lenz and Mirya Holman 
Professor Ken Ellinger- American Government, Open Stax Textbook  
Overall, I would say that my experience with the textbook transformation was a very positive 
experience. I truly enjoyed utilizing an open text, and because the students had not paid for the 
text, I felt less pressure to adhere strictly to the textbook (I felt more freedom to add in 
ancillary texts and resources). One of the most challenging aspects of choosing an open 
textbook was finding one that referenced current events without being too detailed.  
I ultimately decided on utilizing the Lenz and Holman text as I had some familiarity with the 
textbook (I had taught eCore before, and this is the text used in that class). In addition, the only 
other viable option was Open Stax’s American Government textbook. I had reviewed several 
chapters of the textbook and I felt that it might not be as accessible to my students as the Lenz 
and Holman text. In all honesty, the Lenz and Hollman textbook is not the ideal textbook for an 
introductory American Government textbook. I think that there are some structural issues with 
the textbook that I think have influenced my overall perceptions of the usefulness of open 
resources moving forward.  
First, I do not believe that the textbook is organized in a particularly accessible way. This caused 
me to have to jump around more than I would have liked during the course, and I think caused 
students some distress as they attempted to keep track of where we were at in the textbook. In 
addition, there was not an overly easy way to purchase a print copy of the textbook. Therefore, 
students were forced to use the completely online version or print the textbook themselves 
(and on the Dalton State campus they pay per page of printing). To print the full textbook, it 
would have cost students approximately $40.00, eliminating the no cost benefit of enrolling in 
the course). I am not discounting the fact that the textbook is well written and informative, but 
I do not think it is as structurally sound and pedagogically driven as higher cost textbooks that I 
have used in the past. I was forced to update my PowerPoints considerably so that I could 
provide some of the key information that was missing from the textbook. I do believe that this 
helped to increase the overall class discussion that took place (as I had to include more real 
world examples to help explain things that were not explained as deeply within the textbook).  
Dr. Ellinger selected the Open Stax American Government textbook. The textbook was a first 
edition and was released in July to faculty looking to adopt the textbook for the 2016-2017 
academic year. Part of the draw of this particular textbook is that it is packaged with ancillary 
materials that an instructor can utilize when teaching the course. Given the quick turnaround 
between when the textbook was released and when the semester began the inclusion of these 
materials was critical in the selection of this particular textbook. After utilizing the textbook for 
the academic year, Dr. Ellinger noted that the chapter structure was not overly well organized 
and the chapters were too long. In addition, the reading level seemed inappropriate for 
students who attend an access institution (such as Dalton State College). Finally, Dr. Ellinger 
noted that the lack of interactive materials caused his students to feel slightly disengaged from 
the textbook as compared to previous semesters.  
Transformative Impacts on Our Instruction 
This grant has transformed the way that we think about the resources that should be accessible 
to students who are taking an American Government course. We believe that it has reduced 
the need for me to feel like teaching to the textbook is the only option in our courses. In fact, I 
would argue that our teaching was more effective when I was no longer hamstrung by a 
textbook and the structure that it “imposed” upon the course. This experience could inspire 
future iterations of the course that are not reliant on a textbook, rather they pull from primary 
and secondary source material so that the course can be more responsive to current events and 
shifts in the political climate. This has also affected the way that we consider that material 
should be presented to our first year students and has begun the exploration of no-cost 
materials being at the center of our first year programming efforts.  
Transformative Impacts on Students & Their Performance 
Overall, I believe that students who were enrolled in my class will be more likely to respond 
positively to courses that offer NCTSM’s. Though students had almost no experience with open 
source materials, they seemed to embrace them as the semester progressed. Students opinions 
regarding the NCTSM’s was overwhelmingly positive (65% of students said the text positively 
impacted their grade). There was an improvement in the overall final grades of students. 
Students who did not have access to the NCTSM’s (F15-S16) averaged a 73% or a 2.92 G.P.A. 
Students with access to the NCTSM’s averaged a 78% or a 3.09 G.P.A. in the course. In addition, 
students who were enrolled in my NCTSM sections earned A’s and B’s at a higher rate, had a 
higher completion percentage and lower DFW rates than in courses that did not use open 
source resources. In addition, even when students did not improve in terms of the course 
learning outcomes, students did not regress as a result of the open textbook, and therefore I 
believe should be considered a positive outcome. Given this summary data (which is explained 
in detail in Part 3 of the report), I believe the transformation was a success in my POLS 1101 
sections. In Dr. Ellinger’s courses the result was significantly more mixed. Students still began 
the course with little experience with open source materials, however, they didn’t necessarily 
seem to warm to them as the semester progressed. Approximately half of the students 
indicated that they believe that no-cost materials positively impacted their grade. There was no 
improvement of on student G.P.A. with a no-cost materials and the DFW rate actually increased 
in the sections that used no cost materials (17% pre no cost materials to 20% during the no cost 
materials). Interestingly students seemed to achieve more success in the Fall Semesters than 
they did in Spring semesters of the course. There was little improvement in the grade 
distribution regardless of the types of materials that were being used. Based on this data, it 
stands to reason that the no cost materials were only moderately impactful on students 
enrolled in Dr. Ellinger’s POLS 1101 courses.  
Lessons Learned 
I think that one of the major lessons learned is that students are still not entirely comfortable 
with the idea of not having a “hard copy” of a textbook in a course. There was anecdotal 
evidence that students felt like the reading was somehow “less required” when it was assigned 
in an open source textbook as opposed to one that they actually have in their hands. In the next 
iteration of this transformation, I would like to explore more deeply strategies to engage 
students in reading textbooks. In addition, in the future I would like to explore more video 
resources so that students are provided with additional resources that help the material to 
“come to life” from students. I would be inclined to more effectively use secondary resources in 
Galileo to aid students in acquiring a deeper understanding of the course material.  
2.  Quotes 
Overall, students in both my and Dr. Ellinger’s sections responded positively to the no-cost 
learning materials. A sample of student comments can be found below related to the no-cost 
textbooks utilized in each of our sections:  
Professor Matthew Hipps  
• “The textbook was long, but informative. I liked being able to access the material from 
devices that I carried with me anyway.” 
• “Anytime I don’t have to spend money, that’s a win. This free textbook was better than 
any textbook I’ve paid for (it was free!)” 
• “There was nothing wrong with the textbook per se, but it wasn’t great either. It read 
like a textbook, and I don’t mean that in a good way.” 
Professor Ken Ellinger 
• “The textbook was great and it was free. That’s really all you can ask for”.  
• “I feel like the textbook made American Government easier to understand. Some of the 
chapters seemed long, but since I didn’t pay for it I didn’t feel as guilty as I would have if 
I paid for the book”.  
It is also important to note that not every comment was positive. Many students expressed a 
desire for a no-cost option that allowed them to still have a physical book. We spent about 20 
minutes in both the Fall and Spring semesters discussing how a physical text is unlikely to be 
no-cost. They finally agreed, and I believe that if there was a textbook that was lower cost 
(under $20.00, or could be customized for the material that we cover in the course) more 
students would be likely to engage in the material.  
 
3. Quantitative and Qualitative Measures 
3a. Overall Measurements 
Student Opinion of Materials  
Was the overall student opinion about the materials used in the course positive, 
neutral, or negative? 
Total number of students affected in this project: ___285____ (Hipps) 
• Positive: __65___ % of ____138____ number of respondents 
• Neutral: __25___ % of ____138____ number of respondents 
• Negative: ___10__ % of ____138____ number of respondents 
 
Total number of students affected in this project: ______822____ (Ellinger) 
• Positive: __52___ % of ___116_____ number of respondents 
• Neutral: ____31___ % of ____116____ number of respondents 
• Negative: ___17____ % of ____116____ number of respondents 
 
Student Learning Outcomes and Grades 
Was the overall comparative impact on student performance in terms of learning 
outcomes and grades in the semester(s) of implementation over previous 
semesters positive, neutral, or negative? 
          Student outcomes should be described in detail in Section 3b.        
 
         Choose One: (Hipps) 
• _X_       Positive: Higher performance outcomes measured over previous semester(s) 
• ___       Neutral: Same performance outcomes over previous semester(s) 
• ___     Negative: Lower performance outcomes over previous semester(s)  
           
         Choose One: (Ellinger) 
• _X_       Positive: Higher performance outcomes measured over previous semester(s) 
• ___       Neutral: Same performance outcomes over previous semester(s) 
• ___     Negative: Lower performance outcomes over previous semester(s)  
 
Student Drop/Fail/Withdraw (DFW) Rates 
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the 
semester(s) of implementation over previous semesters positive, neutral, or 
negative? 
Drop/Fail/Withdraw Rate: 
___11____% of students, out of a total ___285____ students affected, 
dropped/failed/withdrew from the course in the final semester of implementation. (Hipps) 
Choose One:   
• _X_     Positive: This is a lower percentage of students with D/F/W than previous 
semester(s) 
• ___     Neutral: This is the same percentage of students with D/F/W than previous 
semester(s) 
• ___     Negative: This is a higher percentage of students with D/F/W than previous 
semester(s) 
 
___20__% of students, out of a total _822___ students affected, dropped/failed/withdrew 
from the course in the final semester of implementation. (Ellinger) 
Choose One:   
• ___     Positive: This is a lower percentage of students with D/F/W than previous 
semester(s) 
• ___     Neutral: This is the same percentage of students with D/F/W than previous 
semester(s) 
• _X_     Negative: This is a higher percentage of students with D/F/W than previous 
semester(s) 
 
3b. Narrative 
Drop, Fail, Withdraw (DFW) Rates 
Professor Matthew Hipps 
The DFW rate for courses taught during the 2015-2016 academic year in which a traditional 
textbook was used was approximately 17% (44 of 257 students). In the 2016-2017 academic 
year in which no cost materials were used in the course approximately 11% (32 of 285 
students) of the students either dropped, failed or withdrew from the course. This indicates 
that the no-cost materials likely had a positive effect on the number of students who 
ultimately withdrew from the course or failed the course.  
Professor Ken Ellinger 
The DFW rate for courses taught during the 2015-2106 academic year in which a traditional 
textbook was used was approximately 17% (70 of 404 students). In the 2016-2017 academic 
year in which no cost materials were used in the course approximately 20% (84 of 418 
students) of the students either dropped, failed or withdrew from the course. This would 
seem to indicate that no cost materials had a negative effect of the number of students who 
ultimately struggled in the course.  
Course Completion Rates 
Professor Matthew Hipps 
The course completion rates increased in my sections once I implemented the no cost 
materials into my class. In the semesters preceding the implementation of no-cost materials 
the completion rate was approximately 83% (Fall 15- 87%, Spring 16- 79%). In the semesters 
that the no-cost materials were implemented the completion rate was approximately 89% 
(Fall 16- 91%, Spring 17- 87%).  
Professor Ken Ellinger 
The course completion rates stayed relatively consistent during the implementation of no 
cost materials into Dr. Ellinger’s courses. In the semesters preceding the implementation of 
no-cost materials the completion rate was approximately 83% (both Spring and Fall 
semesters were at 83%). In the semesters that the no cost materials were implemented the 
completion rate was approximately 80% (Fall 2016-81%, Spring 2017-79%).  
G.P.A. and Grade Distributions 
Professor Matthew Hipps  
In the courses that were taught prior to the no-cost materials being implemented, the 
average G.P.A. in the course was approximately a 2.92. In the semesters that the no-cost 
materials were utilized the average G.P.A.  is a 3.08. Though the results are not statistically 
significant, they do illustrate a marked improvement when compared to past semesters.  
In addition, there was a change in the grade distribution (the number of A’s and B’s earned) 
during the transformation period. The graph below represents these changes:  
 As you can see, “good” grades increased (the number of A’s, B’s and C’s) while less desirable 
grades decreased in the no-cost materials semesters. The most important finding may be 
that there is a statistically significant different between the number of F’s that were earned 
in the pre versus post materials semesters. It is clear that the no-cost materials positively 
impacted student success in my POLS 1101 sections.  
Professor Ken Ellinger 
In the courses that were taught prior to the no-cost materials being implemented, the 
average G.P.A. in the course was approximately a 2.515. In the semesters that the no-cost 
materials were utilized the average G.P.A. was a 2.47. Though the results are not 
statistically significant, they do illustrate a slight decrease when compared to past 
semesters.  
In addition, there was little change in the grade distribution (the number of A’s and B’s 
earned) during the transformation period. The graph below represents these changes:  
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 As you can see, “good” grades stayed relatively consistent (though it should be noted that 
there was a slight decrease in the number of B’s and C’s is offset by the slight increase in the 
number of A’s earned). Unfortunately, less desirable grades increased in the no-cost 
materials semesters. It would likely take a more nuanced and deeper examination of 
student learning to truly determine why student grades seemed to decrease a bit during the 
implementation of no-cost materials.  
Student Success in Learning Objectives  
The following table illustrates the success in learning outcomes as compared to previous 
semesters. The learning outcomes are as follows:  
• Students will articulate the constitutional principles of governmental 
processes fundamental to American Democracy and political participation.  
 
• Students will articulate an understanding of major forces and events, influences, or 
ideas that have shaped history and society within the framework of a federal system 
of government.  
 
• Students will analyze, evaluate, and provide convincing reasons regarding issues 
pertaining to the structure and operation of American government.  
 
 
 
 
 
 
 
0
20
40
60
80
100
120
140
160
A's B's C's D's F's
Grade Distribution POLS 1101 Ellinger
Pre No Cost Materials During No Cost Materials
 Hipps Percentage Outcomes 
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Outcomes Met* 
Learning 
Outcome 
Method Used Fall 
2015 
Spring 
2016 
Fall 
2016 
Spring 
2017 
Fall 
2015 
Spring 
2016 
Fall 
2016 
Spring 
2017 
L.O. #1 Examination 
on 
Constitutional 
Principles 
(Hipps) 
 
Examination 
(Ellinger) 
71% 70% 83% 87% 70% 71% 73% 81% 
L.O. #2 Critical Issue 
Paper (Hipps) 
 
Examination 
(Ellinger) 
75% 77% 76% 79% 72% 74% 74% 77% 
L.O. #3 Political 
Ideology 
Paper (Hipps) 
 
Documentary 
Reflection 
(Ellinger) 
70% 68% 75% 83% 81% 79% 82% 87% 
 *Indicates that 70% or higher scored a 70% or higher on the assignment 
Professor Matthew Hipps  
As you can see from the Table above, the percentage of students who met their learning 
outcomes either stayed consistent or increased during the time that I was utilizing no-cost 
materials in my classes. Despite this fact, I think that it would be disingenuous to imply that 
a no-cost textbook alone would be likely to drive student learning outcomes. I do think that 
the charged political environment was directly related to the increase in student learning 
outcomes (especially considering that we spent a good amount of time in the semester 
discussing current political events). However, it cannot be ignored that the learning 
outcomes did increase during the no-cost textbook period (and this had not happened in 
the past regardless of the traditional textbook that I had chosen).  
Professor Ken Ellinger 
As with Professor Hipps, Dr. Ellinger’s student learning outcomes stayed consistent or 
increased during the semesters where no-cost materials were used. Again, it is difficult to 
link a particular learning outcome to the no-cost textbook. However, an increased focus on 
supplementing the material (likely manifesting itself as increased instructor engagement 
with the material to ensure that students were getting all of the material required to be 
successful in the course. However, it cannot be ignored that the learning outcomes did 
increase during the no-cost textbook period. 
Survey Data1  
The following data was collected using a 5-point Likert scale with the following response 
values: 1-Very Unlikely, 2-Midly Likely, 3-No Opinion/Not Certain, 4- Mildly Likely, 5- Very 
Likely 
Course Material 
The following data were collected using a 5 point Likert Scale. The response options were as 
follows: 
1- Not Likely 2 3-Somewhat Likely 4 5-Very Likely  
Question 
Mean 
 (Hipps) 
Mean  
(Ellinger) 
How likely are you to purchase the 
textbook for a course at DSC? 3.9 2.9 
How likely is it that the cost of the 
textbook impacts your purchase 
decision? 
3.75 2.9 
How likely are you to seek out 
courses that offer No Cost to Student 
Learning Materials in the future? 
4.10 3 
If asked to choose between a No Cost 
Material course and a traditional 
materials course how likely are you 
to choose the No Cost option? 
4.45 3.01 
How likely is it that No Cost Materials 
will have/had a positive impact upon 
your grade in this course? 
3.97 2.90 
 
Professor Matthew Hipps  
In my courses, the survey data had very positive results. The data indicates that my students 
are a bit more than somewhat likely to purchase a textbook for the course, and that cost 
likely pays some role in their decision to purchase a textbook or not. In addition, students 
who are given the option between a course with no-cost materials and a traditional 
                                                          
1 Note that in Dr. Ellinger’s survey responses, student submissions were simply numbered and students were 
instructed to not complete the “Basic Information” portion of the survey (as we truly only needed aggregate 
response data as opposed to demographic information).  
textbook would be more likely to choose a course with a no cost textbook. Finally, students 
are likely to believe that the no-cost textbook positively impacted their grades in my course.  
Professor Ken Ellinger 
Similar to Professor Hipps, Dr. Ellinger has students who are only moderately likely to 
purchase a textbook at Dalton State College. This is likely impacted by the fact that many of 
our courses have high numbers of dual enrollment students (their textbooks are purchased 
by college so cost may not be an issue (or concern) for these students). Students would be 
more likely to take a course where no cost materials were used, but students appeared to 
be unsure as to whether or not the no-cost materials improved their overall effectiveness in 
this course.  
Organization/Format 
The following data were collected using a 5 point Likert Scale. The response options were as 
follows: 
1- Strongly Disagree 2- Disagree 3-Undecided 4- Agree 5- Strongly Agree 
Question 
Mean 
(Hipps) 
Mean 
(Ellinger) 
The textbook provides useful 
organizational materials (i.e. 
table of contents, glossary & 
index). 
4.45 3.53 
The textbook information 
and chapters are arranged 
logically. 
4.7 3.9 
Chapter introductions and 
summaries are clear and 
concise. 
4.64 3.75 
The textbook contains useful 
references and resources. 4.4 3.83 
Chapter information is 
appropriate, accurate & 
current. 
4.65 3.82 
The textbook reading level 
and material is appropriate 
for an introductory course. 
4.66 3.78 
Size and format of text is 
appropriate  4.61 3.72 
The textbook format is 
visually appealing & 
interesting (i.e. it passes the 
eye test).  
4.27 3.93 
 
Professor Matthew Hipps 
Students seemed to really like the textbook that I choose for the course. They strongly 
agreed with the fact that the textbook has quality organization (M=4.59), had information 
and resources that were helpful (M=4.52) and was appropriate in terms of difficulty and 
appeal to students (M=4.51). As such, I would continue to use this no-cost textbook as a 
resource in my POLS 1101 course.  
Professor Ken Ellinger 
Students seemed to be fine with the textbook that was chosen, but during the semester Dr. 
Ellinger spent a significant amount of time supplementing the textbook with his own lecture 
notes and knowledge regarding American Government institutions and processes. As such, 
students may have found the textbook to be less useful because of how thoroughly Dr. 
Ellinger covered the course material. This may have affected the survey responses because 
students relied less on the textbook and more on the instructor.  
 
 
Material Content  
The following data were collected using a 5 point Likert Scale. The response options were as 
follows: 
1- Strongly Disagree 2- Disagree 3-Undecided 4- Agree 5- Strongly Agree 
Question 
Mean 
(Hipps) 
Mean 
(Ellinger) 
The textbook contains real world 
applications of material. 4.17 3.95 
Information in the textbook is clearly 
written and explained. 4.44 3.81 
Textbook activities are relatable and 
appropriate. 4.30 3.85 
Non text content (graphs, photos, 
images) are accurate and integrated 
within the text. 
4.39 3.88 
Textbook quizzes/activities are 
informative and related to course 
material. 
4.17 3.81 
The textbook material applies to 
diverse learning styles and to 
students of different ability levels. 
 
4.34 3.93 
The textbook material encourages 
the development of critical thinking 
skills. 
4.52 3.82 
 Professor Matthew Hipps 
Overall, students appear to believe that the content of the Lenz and Holman no-cost 
textbook was solid. They believed that the textbook was clearly written and explained 
(M=4.31). In addition, students had a positive response to questions regarding the books 
ability to engage them in critical thinking regardless of their particular learning style 
(M=4.43). Students were less enthusiastic about the ancillary materials that came along 
with the textbook, specifically the quizzes. This is likely a result of the fact that the textbook 
had no true test bank, rather a simple collection of multiple choice questions at the end of 
each chapter.  
Professor Ken Ellinger 
Students appear to believe that the content of the Open Stax American Government 
textbook was solid. They believed that the textbook was clearly written and explained well 
(M=3.88). In addition, students had positive results on the questions regarding the 
textbooks ability to engage them in critical thinking (regardless of the particular learning 
style that they are most comfortable with M=3.88). This was likely due to the lecture style 
of the instructor (Dr. Ellinger is very thorough in his coverage of the material rendering 
some of the ancillary materials of the textbook less useful than it may be for other 
instructors).  
Diversity Issues  
The following data were collected using a 5 point Likert Scale. The response options were as 
follows: 
1-Strongly Disagree 2- Disagree 3-Undecided 4- Agree 5- Strongly Agree 
 
Question 
Mean 
(Hipps) 
Mean 
(Ellinger) 
Women and minorities are featured 
in important roles in the textbook.  4.09 4.12 
Textbook material covers a range of 
accomplishments and contributions 
by diverse populations. 
4.37 4.08 
Students of both sexes and various 
cultures and physical conditions 
could use the materials without 
feeling excluded or diminished. 
 
4.38 4.21 
 
Professor Matthew Hipps  
Overall, students appear to think highly of the level of diversity and inclusion that is within 
the no-cost textbook used in my class (M=4.28). Students were pleased with the depictions 
of minority groups and felt that the textbook covered them fairly and honorably. 
Additionally, students felt that gender and ability were both portrayed accurately (or at 
least in ways consistent with the way that they believe the world looks). Overall, this text 
seemed to display diversity and inclusion in a positive way.  
Professor Ken Ellinger 
Overall, students appear to be content with the level of diversity and inclusion that was 
included in the textbook used in Dr. Ellinger’s course (M=4.12). Students seemed pleased 
with the depictions of minority groups and felt that the textbook represented them well. 
Additionally, students felt that gender and ability were both portrayed accurately (or, as 
mentioned above, consistent with their relatively narrow world views). Overall, this text 
seemed to display diversity and inclusion in an adequate (and mostly positive) way.  
Co-Factors Influencing Outcomes 
We did use different textbooks, so that could affect the results (however, consistency 
between the two of us may be an indication that open resources do help drive student 
success in a course, regardless of the specific text that is chosen). Other than that, we are 
not aware of any unique co-factors, for better or worse, that arose during the semester and 
thereby might have influenced the outcomes.   
 
4. Sustainability Plan 
Given the success of this project in increasing student learning outcomes while saving students 
money, we will continue to use no cost resources in future semesters for our students. In 
addition, we will encourage our colleagues to adopt no or low-cost materials as well.  As new 
material becomes available, we will continue to update our collection of supplemental 
resources to support the contents of the textbook. Any changes to course materials will 
continue to be based on student feedback and our own evaluations of “what worked.” These 
resources will be housed and maintained in Desire2Learn and on an American Government 
LibGuide.  
 
5. Future Plans 
One of the most important things that this particular transformation effort taught us was that 
no and low cost materials are a viable option in not only introductory courses, but in upper 
level courses as well. We also believe that this experience has been a good reminder that the 
purchasing of textbooks is something that we, as faculty, often simply take for granted. Clearly 
students are willing to forego a textbook (And the benefits that come along with purchasing a 
textbook). This opportunity to implement low cost options for students could be a very positive 
factor in increasing student success in our introductory courses. Our students were largely 
satisfied with the texts and therefore I think we will both continue to offer no/low cost 
textbooks to the students in our POLS 1101 courses. We would like to share and present this 
data at the Dalton State Teaching and Learning Conference, and at the Georgia Political Science 
Association Meeting. We would also like to publish a paper in a Teaching and Learning journal 
over the next academic year.  
6.  Description of Photograph 
• From Left to Right: Matthew L. Hipps, Dalton State College, PI and Instructor of Record, 
Ken Ellinger, Dalton State College, Instructor of Record.  
 
